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Abstract	
	
	 I	was	given	the	chance	to	complete	my	teaching	practicum	at	Forest	Grove	Middle	
School	in	Mr.	Kahira’s	8th	grade	class	during	the	fall	of	2015.		I	was	able	to	observe	the	
classroom	and	eventually	teach	all	of	the	classes.	I	learned	how	to	manage	students,	learn	their	
individual	personalities,	teach	different	learning	styles,	and	adjust	and	be	flexible	in	the	
classroom.	Though	this	experience,	I	have	obtained	the	confidence	to	teach	in	a	classroom	of	
my	own.	
Dedication		
	
I	would	like	to	dedicate	this	paper	to	several	people	that	have	influenced	me	to	become	
a	teacher	and	follow	my	dreams.	Firstly,	I	would	like	to	thank	the	students	at	Forest	Grove	
Middle	School	for	proving	wrong	what	everyone	told	me	about	how	challenging	it	is	teaching	
middle	school	students.	They	were	also	essential	to	me	learning	how	to	teach	and	were	good	
sports	when	my	lessons	did	not	go	as	planned.	I	would	also	like	to	thank	Mr.	Kahira	who	was	a	
great	mentor	and	really	helped	me	improve	as	a	teacher.	I	would	like	to	thank	Mrs.	James-	
Peters	for	inspiring	me	in	high	school	to	pursue	the	career	as	a	teacher.	Without	her	push	I	
would	not	be	where	I	am	now.	Lastly,	I	want	to	thank	the	Worcester	Polytechnic	Institute	staff	
John	Goulet,	Katie	Elmes,	and	Shari	Weaver	for	all	of	their	help	and	resources	without	which	I	
would	have	been	lost.	
Introduction	
	
During	the	fall	of	2015	I	was	given	the	chance	to	do	my	teaching	practicum	at	Forest	
Grove	Middle	School	in	Mr.	Kahira’s	8th	grade	class.		I	was	able	to	observe	the	classroom	and	
Mr.	Kahira’s	instructional	style.	After	a	few	weeks	I	taught	a	lesson	in	one	of	the	classes	and	
soon	had	taken	over	teaching	all	the	classes.	I	learned	how	to	manage	students	and	learn	about	
their	individual	personalities.	I	gained	skills	such	as	how	to	teach	multiple	types	of	students	
with	different	learning	styles,	adjust	and	be	flexible	in	the	classroom.	I	grew	as	a	teacher	and	
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have	the	confidence	to	teach	on	my	own.	This	paper	will	describe	the	school	and	classes	I	
taught	in,	as	well	as	the	multiple	ways	that	I	demonstrated	that	I	am	a	qualified	teacher.			
Chapter	1	-	Background	
	 The	state	of	Massachusetts	has	one	of	the	best	education	systems	in	the	United	States1.	
I	was	eager	to	see	the	difference	in	classrooms	style	and	management	between	Massachusetts	
and	my	home	state	of	California.		Massachusetts	has	a	population	of	six	million	people	and	
around	20%	of	the	population	is	under	the	age	of	18	years	old2.	The	city	of	Worcester	is	the	
second	largest	city	in	the	state	and	has	a	population	of	around	180,000	people	and	around	22%	
of	the	the	population	is	under	the	age	of	18	years	old2.	Forest	Grove	Middle	School	(FGMS)	is	
one	of	the	eight	middle	schools	that	can	be	found	in	Worcester.	FGMS	has	985	students	and	
teaches	both	7th	and	8th	grades.	Below	is	a	chart	from	the	Massachusetts’	Department	of	
Education	website	which	breaks	down	the	school’s	ethnicity.  
3 
 
 This	chart	shows	the	difference	in	ethnicity	enrollment	between	FGMS,	Worcester,	and	
Massachusetts.	The	majority	of	students	that	attend	FGMS	are	of	Hispanic	origin	and	white.	
There	are	also	large	percentages	of	African	Americans.	Vice	Principle	of	FGMS,	Richard	
																																																						
1	"State	Profiles	Home	Page."	National	Center	for	Education	Statistics.	U.S.	Department	of	Education	
Institute	of	Education	Sciences,	n.d.	Web.	20	Feb.	2016.	
	
2	"Massachusetts	QuickFacts	from	the	US	Census	Bureau."	Massachusetts	QuickFacts.	US	Census	Bureau,	1	Dec.	
2015.	Web.	30	Jan.	2016.	
	
3	"State	Profiles	Home	Page."	National	Center	for	Education	Statistics.	U.S.	Department	of	Education	
Institute	of	Education	Sciences,	n.d.	Web.	20	Feb.	2016.	
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Houlihan,	told	me	that	there	has	been	a	5-8%	increase	of	in	English	Language	Learners	(ELL)	
students	over	the	last	couple	of	years.	A	majority	of	the	students	don’t	speak	English	as	their	
first	language	but	come	speaking	to	the	school	speaking	only	Spanish,	Viennese,	Twi,	Arabic,	
Portuguese,	and	Albanian.	The	chart	below	shows	that	FGMS	has	a	high	percentage	of	ELL	
students.	This	really	dictates	how	a	classroom	lesson	is	structured	and	the	students	are	taught.	
A	teacher	must	modify	a	lesson	for	ELL	classes	to	make	sure	that	students	can	have	a	clear	
understanding	and	successful	meet	both	learning	and	language	objectives.		
 
 
4 
	
	 The	table	above	compares	the	percentage	of	students	with	disabilities,	high	needs,	and	
those	who	are	economically	disadvantaged	of	FGMS	with	the	Worcester	Public	School	District	
and	all	schools	across	the	state.	These	attributes	are	more	than	number	on	a	page;	they	affect	
how	a	student	learns	in	the	classroom.	FGMS	has	a	free	breakfast	and	lunch	program	for	all	the	
students.	This	helps	the	student’s	whose	home	life	might	not	provide	the	essentials	like	a	
healthy	breakfast	and	packed	lunch.	I	came	to	learn	about	students	how	were	in	and	out	of	
foster	care,	those	who	were	homeless,	and	some	that	worked	more	successfully	when	they	had	
access	to	prescribed	medication	for	their	ADHD.	Each	student	had	their	own	story	and	deserved	
to	be	treated	as	an	individual	rather	than	a	percentage.	
	
																																																						
4	"State	Profiles	Home	Page."	National	Center	for	Education	Statistics.	U.S.	Department	of	Education	
Institute	of	Education	Sciences,	n.d.	Web.	20	Feb.	2016.	
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	 The	table	above	shows	the	breakdown	of	Massachusetts	Comprehensive	Assessment	
System	(MCAS)	scores	for	FGMS’s	8th	grade	Science	and	Technology/Engineering	test	from	
2014	and	2015.	Students	are	placed	into	four	performance	levels	based	on	their	scores;	
advanced,	proficient,	needs	improvement,	and	warning.	ELL	students	are	required	to	take	the	
MCAS	with	the	exception	of	being	exempt	from	the	language	arts	portion	of	the	test	during	
their	first	year	in	the	country.	When	analyzing	the	test	scores	FGMS	has	better	test	scores	then	
other	middle	schools	in	the	school	district.	However,	FGMS	does	have	lower	test	scores	
compared	to	the	state	as	a	whole.	This	data	does	not	address	the	ethnicity,	the	gender,	
language	skills,	or	other	attributes	that	could	effect	test	scores.		
	 I	noticed	during	my	time	teaching	at	FGMS	how	often,	even	at	the	very	beginning	of	the	
school	year,	teachers	and	admin	brought	up	the	topic	of	MCAS.	Mr.	Kahira	often	reminded	the	
students	about	how	this	information	would	be	on	the	MCAS	test	in	the	spring	when	it	was	the	
second	week	of	school.	During	teacher’s	preparation	time	Mr.	Kahira	would	talk	about	
preparing	the	students	for	the	MCAS.	The	students	take	the	Science	and	Technology	MCAS	at	
the	end	of	5th,	8th,	and	high	school	(9th	or	10th)	grade.	By	the	end	of	the	first	semester	Mr.	
Kahira	was	including	examples	from	old	MCAS	questions	into	the	lesson	to	introduce	the	
students	to	the	way	questions	in	the	MCAS	are	worded.	The	8th	grade	science	teachers	put	a	lot	
of	emphasis	on	this	test,	not	only	because	of	it’s	importance	of	gathering	information	about	
how	much	the	student’s	have	learned	but	also	how	well	the	educators	have	taught.		
Chapter	2	–	Classroom	Dynamic		
	
Classroom	dynamic	is	made	up	of	the	physical	environment,	classroom	policies	and	
procedures,	and	the	class	structure;	a	teacher	must	thrive	in	these	area	that	they	have	control	
over	to	have	a	successful	learning	environment	for	the	students.	Forest	Grove	Middle	School	
(FGMS)	is	placed	along	highway	122A	near	Indian	Lake	in	Northern	Worcester.	The	school	
contain	both	7th	and	8th	grade	students	with	the	7th	grade	student’s	classrooms	on	the	first	level	
and	the	8th	grade	students	on	the	second	level.	Each	grade	is	broken	into	different	clusters	with	
each	cluster	having	the	same	set	of	teachers.	This	helps	the	teachers	collaborate	in	curriculum	
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development	and	student	interventions.	Mr.	Kahira’s	8th	grade	science	class	is	part	of	the	
Revolution	Cluster.	The	revolution	cluster	has	four	class	groups	called	Red,	Blue,	Green,	and	
Yellow.	Each	group	is	completely	different	academically	and	socially	by	the	school	and	students	
are	moved	around	depending	on	the	type	of	environment	where	they	would	thrive.	The	Yellow	
class	has	the	majority	of	ELL	students	with	a	variety	of	levels	from	low	English	to	basic	academic	
language	skills.		Red	class	is	known	as	Inclusion	and	has	multiple	students	with	learning	and	
social	disabilities.	Blue	is	known	as	AVID	and	has	higher	level	ELL	students	and	students	who	has	
mild	learning	disabilities.		Green	class	is	also	an	AVID	class	and	has	students	who	needed	some	
help	in	certain	area.	Each	class	has	their	own	personalities	and	as	the	Revolution	Cluster	
teachers	got	to	know	the	students	better	the	teachers	moved	students	to	different	color	groups	
or	moved	certain	student’s	seating	location	to	meet	their	academic	and	social	development	
needs.	
Physical	Environment	
The	class	was	set	up	in	rows	with	the	students	sitting	in	doubles	at	lab	tables.	There	is	a	
large	lab	table	in	the	front	of	the	desk	for	the	teacher	with	the	white	board	behind	it.	There	was	
a	single	desk	to	the	right	of	the	teacher’s	lab	desk	for	students	who	were	extra	chatty	or	
misbehaved	often.	There	was	also	room	between	the	student’s	lab	tables	for	the	teacher	to	
walk	down	which	promote	student	teacher	interactions.	I	liked	to	do	this	when	students	were	
taking	notes	or	working	on	assignments.		
Classroom	Policies	and	Procedures	
	 The	learning	objectives,	date,	and	unit	vocabulary	words	were	placed	on	the	left	hand	
side	of	the	white	board.	A	free	standing	white	board	is	placed	in	the	left	hand	corner	of	the	
room	had	the	daily	agenda	and	the	class’	bellwork.	In	the	back	of	the	room	an	other	free-
standing	white	board	had	the	student’s	homework	assignment	listed	and	quiz	reminders.		
	 The	school	day	started	with	homeroom	which	was	green	class	for	Mr.	Kahira.	In	
homeroom,	his	expectation	was	that	students	would	be	sitting	in	their	seats	silently	so	he	could	
take	attendance.	However,	I	quickly	noticed	that	8th	graders	in	the	morning	were	not	too	
excited	for	this.		I	decided	to	present	interesting	science	findings	and	“How	It’s	Made”	videos	to	
the	class	during	the	five-minute	homeroom	period	to	ensure	that	that	the	first	few	minutes	of	
their	morning	were	not	filled	with	yelling	or	constrained	by	state	framework	but	could	
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introduce	interesting	and	relevant	information	that	could	not	be	found	in	their	text	books.		I	
wanted	them	to	understand	that	there	is	so	much	more	to	science	than	what	is	written	in	the	
text	book.	I	had	presentations	on	the	The	Great	Pacific	Garbage	Patch,	Tesla,	Chili’s	
Earthquakes,	Cotton	Candy	Grapes,	the	Super	moon,	and	more.	Appendix	A	has	link	to	a	few	of	
these	examples.	I	used	Prezi	for	my	homeroom	presentations	because	they	were	an	
entertaining	way	to	present	the	information	in	the	morning.	Many	students	came	up	to	me	and	
asked	questions	about	the	subjects	I	presented	which	demonstrated	their	interest	and	
engagement	in	this	activity.		
Class	Structure	
	 At	the	beginning	of	each	class	a	student	will	pass	out	the	classes’	composition	
notebooks	for	the	bellwork.	I	would	read	the	bellwork	out	loud	for	the	students	and	give	them	
a	text	book	page	to	go	to	for	help.	I	would	walk	around	to	answer	questions	and	encourage	the	
students.	When	the	student	believed	that	they	had	answered	the	question	correctly	I	would	
check	off	the	answer	or	tell	them	to	try	again.	When	the	class	has	worked	through	the	problem	
on	their	own	I	go	over	the	answer	with	all	of	them	on	the	board.	The	bellwork	question	is	
normally	something	that	was	taught	the	day	before.	The	bellwork	helps	the	classroom	prepare	
for	the	day’s	lesson	and	refreshes	what	the	student’s	learned	the	day	before	diving	into	that	
day’s	lesson.		
	 I	would	then	present	that	day’s	lesson.	While	the	students	took	notes	I	would	walk	
around	the	class	making	sure	each	student	was	writing	the	notes	instead	of	sleeping	or	talking.	
Each	class	took	a	different	amount	of	time	to	write	down	the	notes.	I	learned	that	note	taking	
for	40	minutes	straight	was	a	lot	for	an	8th	graders	concentration,	so	instead	I	would	shuffle	
between	two	or	three	types	of	learning:	listening,	writing,	speaking,	or	watching.	This	help	
holds	their	attention	and	make	sure	that	the	class	was	interacting.	I	always	had	a	handful	of	
students	who	I	would	check	in	with	each	day	to	make	sure	they	were	doing	the	work.	The	
longer	I	taught	the	more	in	tune	I	became	with	each	of	their	body	languages.	I	became	aware	of	
when	individual	students,	the	entire	class,	or	the	cluster	was	having	good	or	bad	days.	I	would	
try	my	hardest	to	have	my	lesson	reflect	their	feelings.		
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Chapter	3	-	Well-Structured	Lessons	
	
To	me	a	well-structured	lesson	means	planning	ahead.	In	every	classroom	there	needs	
to	be	some	flexibility	because	things	happen	which	are	unexpected,	but	I	like	to	be	as	prepared	
as	possible.	I	used	two	different	types	of	lesson	plans;	weekly	and	daily.	Appendix	B	is	an	
example	of	a	daily	lesson	plans.	I	like	the	set-up	of	these	lesson	plans	because	the	purpose	of	
the	lesson	is	clear.	It	has	the	lesson	broken	into	five	different	parts:	objectives,	information,	
verification,	activity,	and	summary.	When	writing	my	lesson	plan,	this	structure	allows	me	to	
determine	if	my	lesson	has	all	the	necessary	components.	The	lesson	needs	to	follow	the	state’s	
learning	standards;	these	standards	outline	what	will	be	tested	in	the	MCAS	test.	The	learning	
objectives	concretely	state	what	students	will	learn	and	be	able	to	do	at	the	end	of	the	lesson	
while	verification	questions	are	outlined	to	ensure	that	students	have	a	full	understanding	of	
the	content	addressed	in	the	lesson.	The	homework	also	needs	to	be	planned	out	ahead	of	
time	to	ensure	that	is	assesses	student	understanding	of	the	objectives	and	in	case	printing	is	
involved.	The	section	entitled	“prior	knowledge”	this	is	essential	because	it	allows	me	to	build	
off	of	other	topics.	It	is	also	good	to	make	sure	that	I	am	teaching	the	students	something	that	
is	at	the	correct	level	of	complexity.	The	bell	ringer	question	is	normally	formed	from	the	“prior	
knowledge	section.”		
Using	prior	knowledge	is	important	for	learning	from	a	psychological	stand-point.	When	
a	student	learns	something	new	they	either	connect	to	old	knowledge	or,	if	it	is	completely	
new,	it	will	be	stored	alone.	However,	when	an	old	subject	is	used	again	it	is	pulled	from	long-
term	to	short	term	memory	then	processed	back	into	long-term	knowledge.	The	more	times	an	
objective	moves	between	long	and	short-term	memory,	the	stronger	the	ability	to	remember	
and	apply	the	objective.	Some	teachers	make	tests	cumulative	because	it	requires	the	student	
to	retrieve	old	material	from	long	term	and	therefore	strengthening	the	knowledge	for	future	
use.		
The	other	type	of	lesson	plan	I	use	is	a	weekly	calendar.	This	is	really	helpful	for	me	
because	I	can	look	at	how	my	week	will	be	set	up.	Appendix	C	is	an	example	of	just	one	of	
weeks	I	taught	but	I	made	one	for	each	week	I	was	there.	I	planned	out	the	book	chapters	in	
advance	to	make	sure	the	class	would	not	be	falling	behind	the	other	science	classes.	I	would	
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be	able	to	plan	for	where	vocabulary	days,	lab	days,	and	test	days	would	fall	on	the	week.	This	
was	also	helpful	for	when	a	student	was	absent	or	was	going	to	be	gone	and	wanted	work	a	day	
in	advance.	I	could	easily	access	the	sheet	which	included	essential	questions,	objectives,	
learning	frameworks,	and	homework.	Since	it	is	an	excel	spreadsheet	I	was	able	to	easily	moves	
things	around	if	a	whole	day	got	interrupted	by	an	assembly;	as	it	did	at	some	points.		
After	I	planned	a	lesson	I	would	make	a	Power	Point	slideshow	for	the	students.	I	used	
slideshows	because	I	wanted	to	make	sure	that	each	student	could	read	the	board	and	I	knew	
that	the	students	had	trouble	reading	Mr.	Kahira’s	hand	writing.	In	addition,	I	was	able	to	send	
the	PowerPoint	to	all	the	students	through	Engrade.	This	allowed	them	to	write	down	the	notes	
if	they	had	been	absent,	missed	a	part	of	the	class,	or	wanted	to	review	before	the	test.	
Appendix	D	is	an	example	of	one	of	the	multiple	slideshows	that	I	used	for	the	class.	The	
PowerPoint	begins	with	the	week’s	objectives,	which	were	also	written	on	the	board.		I	read	
them	aloud	to	the	class	and	to	make	the	students	aware	of	them	and	to	understand	what	they	
were	were	expected	to	know	by	the	end	of	the	week.	Vocabulary	was	always	set	up	with	the	
word,	definition	and	example.	I	would	ask	for	a	volunteer	to	read	the	definition	from	the	book.	
When	they	were	done	reading,	the	definition	would	appear	on	the	screen	followed	by	an	
example.	Since	I	did	not	have	to	write	anything	up	on	the	board	I	was	able	to	wander	around	
the	classroom.	This	gave	me	the	opportunity	to	make	sure	all	my	students	were	taking	notes	
and	that	I	was	not	moving	too	fast.	When	I	first	started	teaching,	my	two	biggest	mistakes	were	
talking	too	fast	and	not	dividing	up	the	vocabulary	enough.	By	dividing	up	the	vocabulary	into	
two	or	three	words	at	a	time	alternating	by	asking	questions,	having	mini	activities,	or	showing	
a	quick	film	clip,	I	was	able	to	hold	the	attention	of	the	students	for	longer	period	of	time.		
When	I	would	introduce	a	lab	or	project	I	would	start	by	explain	the	entire	lab	or	
project.	I	would	have	students	read	aloud	the	procedure,	making	sure	the	procedure	broke	
down	the	project	bit	by	bit.	I	would	give	an	example	of	the	lab	or	project	and	clearly	stated	
what	my	expectations	were	for	the	final	product.	By	talking	to	the	students	first	I	would	have	
less	questions	about	the	project	midstream	and	students	knew	what	the	outcome	should	be.	It	
helped	the	students	with	504s	to	have	the	procedure	written	out	step	by	step	and	to	have	a	
grading	sheet	attached.	Students	appreciated	the	grading	sheets	because	it	showed	them	
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clearly	what	was	expected	of	them	and	what	parts	of	the	project	were	graded	heavier	than	
others.	An	example	of	the	grading	sheet	is	the	Rock	Cycle	Lab,	Appendix	E,	the	procedure	was	
listed	clearly	and	with	the	conclusion	questions	on	the	back.		
I	think	it	is	important	for	teachers	to	discuss	their	curriculum	with	each	other	at	the	
monthly	staff	meetings	to	ensure	that	each	student	is	learning	the	same	objectives.	Even	
though	every	teacher	has	a	different	idea	of	what	is	important,	every	student	will	have	to	take	
the	knowledge	they	have	learned	to	apply	to	future	learning	and	to	take	the	same	MCAS	at	the	
end	of	the	year.	The	teacher	must	also	prepare	the	students	for	the	student’s	classes	in	high	
school.	There	was	another	8th	grade	science	teacher	next	door	to	Mr.	Kahira’s	classroom.	I	
would	visit	her	classroom	and	see	what	she	was	teaching	her	students.	We	would	collaborate	
on	lessons	and	labs	including	our	reflection	of	what	went	well	and	what	could	have	gone	better.		
Chapter	4-	Adjustment	to	Practice	
	
I	adjusted	my	teaching	as	I	learned	more	about	the	students	and	teaching.	I	would	
change	how	I	would	approach	a	new	topic	from	one	class	to	the	next	to	see	if	I	could	help	the	
students	understand	the	material	better.	I	was	eager	for	feedback	and	would	constantly	ask	for	
Mr.	Kahira	opinion.	I	would	ask	the	students	for	immediate	feedback	during	class,	after	a	test,	
or	in	a	survey.	
	During	class,	I	would	ask	the	class	how	they	felt	about	the	subject	with	a	simple	thumb	
up	or	down.	With	a	quick	glance	I	could	gauge	the	student’s	knowledge	and	feelings	about	that	
topic.		I	would	also	ask	the	students	questions	such	as	“How	could	the	carbon	cycle	effect	other	
Earth	cycles?”	with	a	“Think,	Pair,	Share”	system.	By	giving	the	students	a	time	to	collect	their	
thoughts	about	the	answer	before	they	turned	to	the	person	next	to	them	and	discuss	the	
answer,	it	allowed	the	students	who	needed	more	time	to	think	about	their	answer	so	as	to	not	
have	trouble	expressing	their	thoughts	out	loud.	This	system	gave	me	time	to	connect	with	
pairs	of	students	and	check	in	with	how	they	were	feeling	on	this	topic.	I	would	be	able	to	help	
move	their	discussion	into	the	right	direction	if	they	were	off	topic.	When	it	was	time	for	the	
students	to	share	their	answers	with	the	class,	quieter	or	more	introverted	students	were	more	
likely	to	raise	their	hand.	I	would	also	call	on	students	who	never	raised	their	hands	if	I	had	
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stopped	by	their	tables	and	heard	their	answer.	When	the	students	felt	more	confident	about	
their	answer	because	I	discussed	with	them	personally,	they	felt	more	comfortable	opening	up	
to	the	entire	class.	An	example	of	a	“Think,	Pair,	Share”	activity	is	displayed	in	the	PowerPoint,	
Appendix	D.		
When	I	took	charge	of	the	class,	the	biggest	adjustment	I	made	was	to	intentionally	
address	how	the	students	prepared	for	the	tests.	I	felt	like	the	students	did	not	feel	prepared	
going	into	the	test	and	overwhelmed	during	the	test.	When	grading	the	first	quarter	tests	I	was	
surprised	by	how	many	students	received	low	grades.	Their	test	grades	did	not	match	up	with	
their	homework,	lab,	and	participation	grade.	When	looking	at	the	questions	the	students	got	
wrong	I	was	taken	aback	because	they	performed	poorly	on	topics	I	knew	the	students	
understood.	Below	is	a	graph	that	shows	the	first	quarter	test	grades	for	Green	Class.		
	
Many	of	the	students	received	between	70-80%	on	the	quizzes	but	I	knew	that	the	students	
could	do	better.	The	tests	were	set	up	in	the	following	manner:	the	students	were	notified	a	
week	in	advance	about	the	test	along	with	what	chapters	that	would	be	found	on	the	test.	
Some	of	the	test	questions	came	directly	from	the	book	and	the	test	would	be	entirely	multiple	
choice.	Appendix	F	is	an	example	of	a	test	given	during	the	1st	Quarter.		
	 I	decided	to	help	prepare	the	students	for	the	test	and	rearrange	how	the	test	was	set	
up	to	see	if	that	would	increase	their	test	scores	by	giving	the	students	a	variety	of	
opportunities	to	show	what	they	had	learned	in	class.	I	gave	the	students	a	week’s	notice	about	
the	test.	I	decided	to	include	a	study	guide	as	a	homework	assignment.	I	made	the	study	guide	
after	the	test	was	written	which	meant	that	everything	on	the	test	and	more	was	included	in	
the	study	guide.	I	allowed	the	students	to	use	one	sheet	of	paper	on	the	test	and	gave	them	
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extra	credit	on	the	test	if	they	used	the	sheet.	The	test	was	set	up	into	four	different	sections;	
matching	vocabulary,	true	and	false,	multiple	choice,	and	short	answer.	By	having	different	
sections,	students	who	were	better	at	one	type	of	question	could	still	demonstrate	their	
understanding	of	the	learning	objectives.	Appendix	G	is	an	example	of	a	test	given	during	the	
2nd	quarter	along	with	the	study	guide	and	an	example	of	a	student’s	one	page	of	test	notes.	All	
the	tests	given	in	the	second	quarter	were	set	up	in	this	manner.	Below	you	can	see	the	
student’s	improvement	of	their	test	scores.		
	 	
	
	 Above	is	Green	Classes	Grade	distribution	for	test	in	the	2nd	Quarter.	I	was	so	excited	to	
see	that	the	students	had	done	that	much	better	on	the	tests	and	it	wasn’t	just	Green	Class	that	
had	improved	from	first	quarter	to	second	quarter.	Here	are	the	other	three	classes.		
Blue	Class	–	1st	Quarter	
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Blue	Class	–	2st	Quarter	
	
Yellow	Class	–	1st	Quarter	 	
	
Yellow	Class	–	2st	Quarter	 	
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Red	Class	–	1st	Quarter	
	
Red	Class	–	1st	Quarter	
	
	
Another	way	I	adjusted	my	practice	was	after	getting	anonymous	feedback	through	a	
survey	given	to	my	students.	In	mid-October	I	handed	out	half	sheets	with	eight	questions	on	
one	side	and	blank	writing	space	on	the	back	to	all	of	my	students.	The	questions	were:	“How	
well	does	Miss.	Valdez	use	time	effectively	and	efficiently?	How	well	prepared	do	you	feel	for	
the	tests?	Do	you	like	the	vocab	presented	on	a	PowerPoint?	The	test	accurately	gages	how	
much	I	learn?		Miss.	Valdez	treats	all	the	students	fairly?	Do	you	enjoy	having	Miss.	Valdez	as	
the	teacher?	Miss.	Valdez	clearly	explains	what	is	happening	in	class.	Miss.	Valdez	is	
approachable	and	willing	to	help	me.”		On	the	back	of	the	sheet	there	was	space	for	student	to	
write	any	feedback	that	they	wanted.	When	I	read	the	survey	by	each	class	and	received	the	
constructive	feedback	that	every	class	wanted	an	improvement	on	preparing	for	the	test	and	a	
majority	of	the	students	liked	having	the	PowerPoint	for	notes.	The	Yellow	Class,	primarily	ELL	
students,	told	me	to	slow	down	when	using	the	slide	show	and	when	speaking.	Green	Class,	an	
AVID	class,	told	me	they	were	bored	when	taking	notes.	Both	of	these	classes	had	different	
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learning	styles	and	speeds,	so	I	made	sure	to	modify	my	PowerPoints	for	each	class	as	much	as	I	
could.		
These	surveys	helped	me	because	I	felt	like	I	received	honest	feedback	from	my	
students.	I	was	able	to	slow	down	my	speaking	rate	during	Yellow	class	and	checked	in	more	
with	the	students	during	class	to	see	if	I	was	moving	too	fast	for	them.	With	Green	Class,	I	broke	
the	vocabulary	up	more,	asking	them	“Think,	Pair,	Share”	questions	which	gave	them	time	for	
constructive	talking	time.	I	then	gave	the	students	the	same	survey	sheets	and	same	questions	
in	mid-December	before	I	finished	the	practicum.	This	not	only	gave	me	feedback	on	how	I	
could	continue	improving	as	a	teacher	but	how	I	improved	since	first	survey.	Appendix	H	shows	
what	a	positive	and	negative	survey	from	mid-October	and	mid-December.		
Chapter	5	-	Meeting	Diverse	Needs		
When	I	started	teaching,	I	was	least	experienced	in	teaching	diverse	students.	Being	at	
FGMS	was	an	amazing	opportunity	to	learn	how	to	approach	classrooms	with	diverse	needs.	I	
was	lucky	that	Mr.	Kahira	had	a	classes	with	many	learning	disabilities	and	ELL	students	because	
those	students	were	the	ones	I	was	most	lacking	in	experience	teaching.	Taking	the	Sheltered	
English	Immersion	(SEI)	course	and	talking	with	Mr.	Kahira,	I	was	able	to	ask	for	help	and	grow	
in	this	area.	I	now	feel	confident	walking	into	a	classroom	with	a	range	of	diverse	students	and	
being	able	to	accommodate	a	lesson	for	them.		
	 The	first	way	I	met	diverse	needs	was	by	giving	my	lectures	in	PowerPoint	presentations.	
This	was	helpful	for	students	because	no	matter	where	the	students	sat	in	the	room	they	were	
able	to	read	what	was	up	on	the	board.	There	was	never	a	problem	with	messy	hand	writing	
which	can	be	hard	for	students	who	are	learning	English	to	try	and	decipher.	In	the	
PowerPoints,	I	tried	to	include	many	visual	examples	including	pictures,	animations,	or	videos.	
Every	vocabulary	word	had	at	least	one	picture	example	to	help	the	students	connect	the	word	
with	something	they	knew	outside	the	classroom.	When	I	was	lecturing	I	would	often	find	short	
YouTube,	Planet	Earth,	or	Bill	Nye	clips	that	would	connect	what	we	were	discussing	in	class	
with	real	life	examples.	For	example,	I	found	a	short	animation	of	the	different	types	of	waves	
which	Earthquakes	produce.	This	helped	students	visually	see	the	waves	and	not	only	have	the	
	 17	
2-D	book	example	to	rely	on.	Another	example,	is	when	teaching	the	students	about	how	
Earthquakes	are	measured	by	seismic	waves	which	are	similar	to	radar	waves.	I	found	a	short	
clip	from	Planet	Earth	about	how	Dolphins	use	sonar	to	hunt	for	fish	in	the	ocean.	This	helped	
student	connect	seismic	to	sonar	waves	and	describe	how	they	are	similar.		This	lead	us	into	a	
discussion	about	how	human	use	ideas	found	in	nature	to	create	inventions	like	radar	was	
invented	from	the	idea	of	sonar	and	seismic	waves.	
	 The	second	way	I	met	diverse	needs	was	by	modifying	how	I	lectured,	presented	
assignments,	and	asked	questions.	Wait	time	is	an	excellent	way	to	give	students	the	
opportunity	to	think	about	the	answer.	This	method	allowed	students	who	needed	a	longer	
processing	time	to	raise	their	hand	which	in	turn	gave	me	more	hands	to	call	on.	As	I	said	
before,	I	made	sure	to	slow	down	my	speaking	speed.	Going	from	a	New	England	and	WPI	pace	
of	talking,	to	a	pace	for	students	with	poor	English	skills	could	understand	was	really	important.	
I	would	also	have	students	read	the	assignment	or	vocabulary	terms	out	loud.	The	benefit	of	
this	is	to	have	students	follow	along	with	whoever	is	reading	so	that	they	hear,	see,	and	then	
hopefully	write	the	words.	This	gives	the	students	the	additional	benefit	of	reading	out	loud	
and	practicing	new	academic	words.		
	 A	third	way	I	met	diverse	needs	was	by	modifying	the	test.	Certain	students	were	able	to	
take	modified	test	because	of	their	504s.	I	was	given	the	chance	to	help	modify	one	of	the	tests	
I	wrote	for	the	students	in	the	second	quarter.	Appendix	I	shows	an	example	of	the	modified	
test.	The	modifications	included	more	spacing	between	the	problems,	three	choices	for	
multiple	choice	questions	instead	of	four,	and	changing	wording,	like	having	questions	that	say	
“Which	of	the	following	are	true	except”	to	say	“Which	of	the	following	is	false.”	These	
modifications	are	meant	to	help	the	students	not	struggle	and	feel	overwhelmed	with	the	test	
structure	and	to	allow	them	to	show	their	understanding	of	the	material.	The	small	difference	
of	changing	words,	choices,	and	spacing	allows	the	students	to	participate	with	the	rest	of	the	
class	and	be	held	to	the	same	learning	standards.	In	addition	to	modifying	tests	for	selected	
students,	I	wrote	the	questions	for	all	the	tests	in	a	format	similar	to	those	students	had	seen	
either	for	homework,	on	assignments,	or	for	bell	work.	I	wanted	to	make	sure	that	the	students	
did	not	feel	misled	by	questions	and	had	seen	questions	like	it	before.	It	is	hard	for	students	to	
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show	their	understanding	of	a	concept	if	they	are	having	to	learn	something	new	in	a	time	
sensitive	situation	with	no	outside	help.	I	would	rather	use	bell	ringers	and	homework	as	a	time	
to	challenge	the	students	with	new	concepts.		
	 A	fourth	way	I	met	diverse	needs	was	by	giving	all	the	students	a	chance	to	have	one	
page	of	notes	for	the	test.	I	noticed	that	the	students	who	used	the	page	of	notes	did	a	lot	
better	than	the	students	who	did	not	use	the	note	sheet.	Below	is	a	table	that	breaks	down	the	
numbers	by	class.		
	
	 The	note	sheets	increased	the	students	test	scores	because	it	was	a	way	for	students	to	
study.	At	the	8th	grade	level	the	students	have	not	learned	how	to	study	for	tests.	By	having	the	
students	look	over	their	notes	and	the	study	guide,	and	write	down	the	most	important	
information,	they	were	able	to	review	the	test	material.	The	act	of	rewriting	important	
information	strengthened	their	knowledge	of	the	material.	In	addition,	I	believe	that	the	ELL	
students	did	a	lot	better	when	they	used	the	sheet	of	paper	because	they	had	time	to	translate	
and	process	the	information	which	they	placed	on	their	sheet.	This	in	turn	saved	them	the	time	
and	effort	of	translating	and	processing	the	information	when	taking	the	test	and	allowed	those	
students	to	read	and	answer	the	question	more	thoroughly.		
	 The	last	way	I	met	diverse	needs	was	by	allowing	student	to	show	their	understanding	
of	the	subject	matter	through	projects.	For	example,	I	gave	students	an	Ecosystem	Project	
Poster.	Appendix	J	is	the	poster	procedure,	the	project	score	breakdown,	and	example	of	
student	work.	Students	who	were	not	able	to	sit	quietly	and	take	notes	or	ELL	students,	did	well	
on	this	project.	Each	student	worked	in	a	group	of	three	or	four.	The	procedure	broke	the	
project	down	into	a	series	of	action	steps	for	the	students	who	feel	overwhelmed	when	by	large	
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projects.	Once	a	group	finished	a	certain	step	in	the	procedure	and	were	checked	off	by	the	
teacher,	they	were	able	to	move	onto	the	next	step.	This	allowed	me	to	make	sure	they	were	
completing	the	project	correctly	and	working	as	a	team.	The	procedures	asked	for	the	students	
to	plan	out	the	details	of	the	roles	and	responsibilities	of	each	group	member.	Each	student	has	
a	certain	set	of	skills	they	could	utilize	in	that	project	and	I	tried	to	help	the	groups	realize	this	
as	I	walked	around	the	classroom.	The	students	who	were	particularly	talkative	were	allowed	to	
talk	only	if	they	kept	on	track,	which	allowed	them	to	not	always	having	to	be	told	to	quiet	
down.	I	had	the	grading	rubric	attached	to	the	procedures	which	this	allowed	the	groups	to	
double	check	that	they	had	everything	on	their	poster	to	receive	full	points	before	turning	it	in.		
Chapter	6	-	Safe	Learning	Environment	
	
The	importance	of	having	a	safe	learning	environment	is	to	emphasize	the	importance	
of	having	an	accepting	community	which	will	encourage	healthy	learning	inside	and	outside	the	
classroom.	Routines	are	an	important	component	to	cultivating	and	maintaining	a	safe	learning	
environment.	Having	students	feel	comfortable	in	a	classroom	and	understand	the	routines	
allows	them	to	not	be	nervous	about	that	specific	aspect	of	the	class	so	they	can	focus	on	the	
business	of	learning.	I	believe	that	when	students	feel	more	comfortable	in	the	class	they	are	
more	willing	to	take	educational	risks,	such	as	answering	questions	without	the	fear	of	
potentially	being	wrong.	These	routines	must	start	on	the	first	day	of	school	and	followed	
through	each	day	of	class.	Mr.	Kahira	implemented	the	routine	that	students	had	to	be	in	their	
seats	when	the	bell	rang.	This	was	important	for	Mr.	Kahira	to	be	able	to	start	the	class	on	time	
and	get	the	most	out	of	the	class	period.	By	keeping	this	routine,	students	understood	that	they	
would	be	in	trouble	if	they	disrupted	the	start	of	class	by	being	out	of	their	seat	at	that	time.		
Another	way	to	cultivate	a	safe	learning	environment	is	by	making	sure	the	class	and	
myself	use	inclusive	language;	language	that	avoids	the	use	of	certain	expressions	or	words	that	
might	be	considered	to	exclude	particular	groups	of	people.	Inclusive	language	is	very	
important	to	use	in	front	of	8th	graders	because	they	don’t	realize	the	power	language	has	on	
others	and	are	very	impressionable	at	this	age	level.	I	made	sure	to	follow	this	rule	myself	and	
not	let	my	words	prevent	someone	from	reaching	their	full	potential.	I	also	would	discipline	
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students	who	used	language	like	gay,	stupid,	dumb,	retarded,	and	racial	terms	or	any	negative	
comments	towards	themselves	and	others.	Although,	it	is	challenging	for	students	to	realize	the	
impact	of	their	words	and	change	their	behavior	accordingly,	it	is	not	impossible	particularly	
when	expectations	are	clear	and	enforced.	I	strongly	encouraged	students	to	think	about	how	
their	negative	comments	can	affect	others.	This	improves	the	classroom	atmosphere	because	
students	are	less	likely	to	feel	nervous	and	attacked	from	their	peers	if	the	language	is	different.	
By	holding	myself	and	my	students	accountable	for	the	language	we	use,	I	hoped	to	develop	an	
inclusive	and	tolerant	culture,	and	maybe	change	some	of	the	students’	perspective	on	the	
power	of	words	to	hurt	and	to	heal.	
I	also	believe	that	safe	learning	environments	are	fostered	when	students	feel	like	they	
can	approach	the	teacher.	Approachability	is	something	that	is	gained	through	mutual	trust	
between	the	students	and	their	teacher.	I	strive	to	be	approachable	for	the	students	so	they	
would	feel	like	they	could	ask	for	help	when	they	needed	it	and	they	could	open	up	about	those	
aspects	of	their	life	that	were	affecting	their	ability	to	be	successful.	When	I	gave	the	students	
the	survey,	Appendix	H	which	I	discussed	above,	I	read	that	some	students	didn’t	feel	like	I	was	
approachable.	After	reading	some	of	those	comments	I	tried	to	be	more	open	by	personally	
connecting	with	the	students	during	in-class	activities	and	asking	them	how	the	work	and	their	
day	was	doing.	By	going	to	them	I	hoped	to	open	communication	between	myself	and	the	
students.	I	also	approached	students	if	they	were	missing	assignments	and	tests,	showing	I	
cared	about	their	academics.	The	second	thing	I	did	was	to	intentionally	be	present	in	the	
classroom	during	lunch,	allowing	students	to	meet	with	me	at	that	time	to	catch	up	on	missing	
work	and	get	help	on	homework.	This	time	allowed	me	to	spend	more	one-on-one	time	with	
struggling	students.	I	hoped	that	by	giving	students	who	came	the	extra	help	it	would	improve	
their	academics	and	encourage	them	to	ask	other	teachers	for	help	if	they	were	struggling.	
Peer	pressure	is	a	significant	aspect	of	an	adolescent’s	social	experience	and	can	either	
contribute	to	or	destroy	a	safe	learning	environment.	Students	are	very	self-conscious	always	
trying	to	fit	in	with	their	peers	and	fit	with	the	status	quo.	Some	students	care	more	about	what	
others	think	than	they	do	with	actual	academics.	I	had	one	female	student	whose	grades	were	
dropping.	I	observed	in	class	that	she	did	not	care	what	I	was	lecturing	on	or	about	taking	notes	
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but	more	about	what	the	guy	in	the	back	of	the	class	was	doing.	Her	parents	came	to	talk	with	
the	cluster	teachers	about	her	grades	and	asked	why	they	were	dropping.	Her	parents	were	
very	surprised	to	find	out	that	she	was	distracted	by	a	boy.	The	teachers	and	parents	thought	it	
was	best	to	move	her	to	a	smaller	class.	Once	moved,	she	started	doing	better	on	her	
homework	and	in	class	participation.	She	began	raising	her	hand	more	and	taking	bigger	
academic	risks.	She	came	in	during	lunch	and	afterschool	on	some	days	to	do	extra	work	to	
raise	her	grades.	It	was	great	to	see	her	become	more	driven	to	succeed	for	herself	rather	than	
her	need	to	gain	attention	from	a	boy.	It	is	fortunate	that	she	was	able	to	learn	this	lesson	while	
she	can	still	have	the	ability	to	make	up	her	work	during	lunch.	My	hope	for	my	students	was	
that	they	were	able	to	learn	from	their	mistakes	in	a	safe	classroom	environment	rather	than	
the	harsh	reality	which	is	outside	the	classroom.		
Chapter	7	-	High	Expectations	
	
High	expectations	for	all	your	students	to	succeed	is	important	as	a	teacher.	I	promised	
myself	to	never	give	up	on	any	student,	even	if	they	had	already	given	up	on	themselves.	Some	
of	the	students	I	taught	had	been	through	more	stress	and	hardship	them	I	could	image	for	
their	age.	I	knew	for	some	students	that	their	teachers	were	the	only	people	who	were	looking	
out	for	them	and	helping	them	succeed.	However,	some	teachers	do	unfortunately	give	up	on	
their	students	and	that	was	hard	for	me	to	witness.	There	was	one	particular	student	that	I	had	
in	my	Yellow	ELL	class	who	was	not	doing	well	in	class.	It	was	not	because	he	wasn’t	smart	but	
due	to	lack	of	motivation	and	confidence.	He	had	been	held	back	two	years	in	a	row	and	the	
school	counselor	informed	the	teachers	that	he	was	living	at	his	Uncles’	house.	However,	I	
knew	from	him	that	he	was	excited	to	move	back	in	with	his	mother’s	house.	He	was	also	
absent	a	lot	which	means	he	missed	critical	school	days.	I	overheard	the	other	cluster	teachers	
talking	about	him	the	first	few	days	of	school	and	how	they	did	not	believe	he	would	make	it	to	
the	next	grade.	From	that	moment	on	I	made	him	one	of	my	priorities	in	the	classroom,	in	
hopes	to	help	him	graduate	to	the	9th	grade	even	though	if	I	was	there	only	for	a	semester.		I	
told	him	that	I	knew	he	could	do	better	and	expected	nothing	less	from	him.	Everyday	during	
bellwork	I	would	stop	by	the	desk	and	open	up	his	notebook	or	while	lecturing	I	would	tap	his	
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desk	to	signal	him	to	write	down	the	notes.	I	was	constantly	reminding	him	that	the	hard	work	
was	worth	it	and	it	did	show	when	he	got	94%	on	a	test.	I	drew	a	large	smiley	face	to	show	that	
I	had	recognized	his	hard	work;	I	knew	he	has	a	long	road	in	front	of	him	but	I	know	I	did	what	I	
could	in	my	classroom.		
As	I	said	above	I	had	high	expectations	for	all	of	my	students.	One	of	the	ways	I	achieve	
that	was	building	their	self-confidence.	At	the	end	of	one	of	the	tests	I	gave	I	asked	the	student	
what	score	they	thought	they	got	on	the	test.	More	females	then	males,	gave	themselves	a	
lower	letter	grade	then	they	actually	received.	I	was	very	surprised	and	I	made	sure	to	write	on	
their	papers	that	they	were	smarter	than	they	thought.	I	wanted	them	to	know	that	it	is	alright	
to	be	proud	of	what	they	did	and	how	well	they	had	done.		
When	handing	out	a	new	project	or	lab	I	would	give	example	of	what	I	expected	from	
them.	I	would	tell	them	what	was	good	about	the	example	and	what	could	be	better.	By	doing	
this	they	had	an	idea	of	what	my	expectations	from	them	were	and	how	they	could	exceed	
those	expectations.	The	students	did	not	always	do	wonderfully	but	I	wanted	them	to	give	their	
best	effort.	As	the	semester	progressed	I	witnessed	some	of	the	shyer	student	partake	in	group	
work	and	have	a	more	confident	voice.		
Chapter	8	–	Reflective	Practice		
	
I	believe	that	the	difference	between	a	mediocre	teacher	and	a	good	teacher,	is	a	good	
teacher	reflects	on	their	practice.	I	believe	I	have	a	good	reflective	practice	because	I	kept	a	
composition	notebook	of	daily	class	notes.	I	would	write	down	what	happened	in	the	class,	
what	went	well	or	did	not	go	well,	and	where	I	stopped	in	a	lecture.	This	was	a	great	place	for	
me	to	put	my	thoughts	down	on	paper	or	write	down	a	note	for	later.	If	I	was	to	teach	the	class	
again	I	would	be	able	to	go	through	my	notebook	and	see	what	I	could	have	done	better.	It	was	
helpful	to	see	how	far	each	class	got	in	the	notes.	Some	classes	like	Red	and	Yellow	took	longer	
to	write	notes	or	to	accomplish	a	lab.	I	wanted	to	make	sure	I	kept	each	class	kept	at	the	same	
relative	pace	which	meant	that	Blue	and	Green	class	got	more	time	to	perfect	their	lab	or	to	do	
run	a	lab	twice.	Although,	it	would	be	ideal	to	have	as	much	time	as	possible,	the	MCATs	made	
sure	that	we	move	at	a	certain	pace.		Having	a	notebook	was	nice	to	look	back	on	what	I	could	
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have	done	better	when	presenting	a	new	project	compared	to	the	last	time	I	had	done	it.	By	
keeping	these	notes,	I	was	able	to	continually	improve	my	teaching	skills.		
	 I	also	asked	for	feedback	from	my	mentor,	Mr.	Kahira.	He	would	give	me	tips	and	
hints	on	how	I	could	improve	a	lesson	or	how	to	present	a	lesson	in	a	different	manner.	His	
feedback	about	my	lessons	were	very	helpful	because	he	has	years	of	experience.	He	gave	
valuable	insight	on	my	ideas	like	trying	new	lessons	and	activities	and	gave	me	insight	on	how	
to	modify	them	for	the	classes	needs	and	ability.	I	also	went	to	other	teachers	in	the	cluster	to	
ask	how	certain	students	were	doing	in	their	class	and	where	they	placed	certain	students.	I	
had	trouble	with	a	student	and	thought	that	putting	him	in	the	front	of	the	classroom	would	
help	him	pay	attention.	However,	the	other	teachers	mentioned	that	by	putting	him	in	the	back	
of	the	class	he	was	able	to	stand	up	while	doing	work	and	distract	less	students	and	get	more	of	
his	own	work	done.	I	was	also	able	to	receive	ideas	for	my	classroom	from	the	science	teacher	
next	door.	While	Mr.	Kahira	used	composition	notebooks	for	bellwork,	she	used	binders.	It	was	
great	to	look	at	the	difference	between	how	I	presented	something	to	the	class	and	how	she	
presented	the	same	subject	to	the	class.		For	example,	I	was	having	a	hard	time	with	a	lab	about	
adaptations.	She	said	she	had	had	the	same	problem	but	made	several	changes	to	the	lab’s	
procedure	and	conclusion	questions	to	help	clarify	for	the	students.	I	was	able	to	reflect	on	
what	I	would	change	and	what	she	changed	to	consider	better	versions	for	the	lab.		
During	the	time	I	was	teaching	I	had	a	weekly	seminar	class	where	we	had	reflective	
writings	due	each	week.	The	writings	would	address	highlights,	challenges,	goals,	and	a	self-
reflection	questions	based	on	assigned	aspects	of	teaching.		It	was	constructive	to	look	at	what	
had	not	gone	well	but	look	forward	to	the	next	week	with	new	hope.	It	also	made	me	think	
about	if	I	had	to	do	the	same	week	over	again	what	would	I	would	have	done	differently.	This	
opportunity	to	teach	over	one	hundred	8th	graders	taught	me	an	immense	amount	about	
teaching	and	myself	as	a	person.	Having	these	reflections	really	helped	me	go	from	a	regular	
teacher	to	a	good	teacher	and	hopefully	one	day	continue	on	to	become	a	great	teacher.		
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Chapter	9	–	WPI	Education		
	
My	education	at	Worcester	Polytechnic	Institute	(WPI)	has	and	will	impact	me	as	
teacher.	WPI	has	given	me	an	education	which	is	uniquely	different	than	most	teachers.	I	
believe	that	majoring	in	Environmental	Engineering	gave	me	solid	content	background	that	
prepares	me	to	better	teach	and	integrate	course	content	with	science	practices.	Many	of	my	
students	had	more	respect	for	me	as	a	teacher	when	I	told	them	that	I	was	majoring	in	an	
engineering	field.	I	was	also	able	to	give	the	students	examples	of	when	they	would	use	certain	
skills	again	and	had	many	outside	examples	as	well.	For	example,	I	was	teaching	them	the	
importance	of	units	and	some	of	the	examples	in	class	were	easy,	however,	the	skill	of	unit	
cancellation	would	come	in	handy	for	future	classes	like	Chemistry	and	Physics.		
	 I	believe	that	WPI	showed	me	the	importance	of	having	females	in	Science	Technology	
Engineering	and	Math	(STEM).	Many	studies	show	that	female	interest	in	STEM	drops	at	the	
middle	school	level.	I	hope	that	by	being	a	female	in	STEM	I	was	a	role	model	to	the	females	in	
my	class	showing	that	there	is	a	place	for	the	female	perspective	in	STEM	and	that	they	can	
succeed	in	the	STEM	fields	along	with	males.	Hopefully	I	made	a	difference	in	the	short	time	
that	I	was	in	Mr.	Kahira’s	classroom	and	motivated	some	students	to	continue	in	the	STEM	
fields.		
	 My	time	at	WPI	has	also	influenced	how	I	want	to	teach.	I	really	enjoy	project	based	
learning	and	think	it	is	a	great	way	to	learn	as	a	student.	Students	need	to	learn	skills	like	
creativity,	communication,	collaboration,	and	critical	thinking,	to	be	well	rounded	and	prepared	
to	succeed	out	of	the	academic	learning	environment.		I	believe	that	students	at	younger	levels	
would	really	appreciate	and	learn	a	lot	with	project	based	learning.	Having	students	learn	how	
to	work	in	teams	and	solve	a	problem	in	groups	is	a	unique	set	of	skills	that	a	majority	of	
students	will	need	to	use	in	later	education	and	occupations.	Giving	students	a	chance	to	work	
on	these	skills	will	benefit	their	education.	I	noticed	in	my	classes	that	some	students	had	a	
difficult	time	with	working	in	a	group	setting.	Those	students	had	a	challenging	time	with	letting	
other	students	be	in	charge	of	the	project	or	lab.	Having	to	deal	with	these	types	of	problems	
are	hard	as	a	teacher	because	resolving	conflicts	peacefully	between	students	can	be	difficult.	
However,	I	do	believe	that	the	outcome	is	worthwhile	for	the	student	in	the	end.		
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Conclusion	
	
Mr.	Kahira’s	8th	grade	class	at	Forest	Grove	Middle	School	is	an	experience	I	will	never	
forget	because	it	shaped	me	as	a	teacher	and	made	me	a	more	confident	person.	This	
experience	left	me	with	the	knowledge	that	I	could	leave	WPI	and	walk	into	any	classroom	as	
an	effective	educator.	I	believe	I	now	have	the	skills	to	teach	a	diverse	range	of	students	
learning	objectives	in	a	clear,	comprehensible,	and	engaging	manner.	I	know	that	I	will	continue	
to	evolve	as	a	teacher	gaining	both	experience	and	knowledge	as	I	continually	strive	to	become	
the	best	teacher	for	my	students.	This	experience	taught	me	how	difficult	it	is	to	be	a	teacher	
but	that	the	reward	is	worth	the	challenge.	I	hope	to	be	the	teacher	that	will	never	give	up	on	
her	students	but	instead	helping	all	of	them	realize	their	full	potential,	not	just	in	the	classroom	
but	in	life.		
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